Chapter 5

Psychology and Crime

Pre-Lecture

You Are the Criminologist


Time: 10– 15 minutes


Small group activity/discussion

This activity focuses students on the realities of being a criminologist.

Purpose

This exercise creates dialogue for students to apply concepts learned in this chapter to real world events.

Instructor Directions


1.
Direct students to read the “You are the Criminologist” scenario at the beginning of Chapter 5 (p. 114).


2.
You might wish to assign students to a partner or a group. Direct them to review the discussion questions at the end of the scenario and prepare a response to each question. Facilitate a class dialogue centered on the discussion questions.


3.
You might also use this as an individual activity and ask students to turn in their comments on a separate piece of paper, noting how they came to these conclusions.

Lecture

Time: Two 50-minute sessions 


Slides: 1–24 (first session), 25–46 (second session)


Lecture/discussion

I. Introduction
A. Psychological concepts such as behaviorism, cognition, personality, and IQ are used to analyze and explain criminal behavior.
B. Psychological criminology is the science of behavior and the thought process of the criminal.

C. Psychiatric criminology (forensic psychiatry) explains criminal behavior in terms of motives and drives.
II. Psychoanalytic Theory

A. Early Theories Pertaining to the Psychiatric Aspects of Crime

1. Maudsley (1835–1918) relationship between crime and insanity, moral degeneracy
2. Freud: father of psychoanalytic theory and psychoanalysis (late 1800s and early 1900s)
3. Still practiced, but acknowledges a limited application to criminal offenders

4. Psychoanalytic theory contains key concepts for current sociological and psychological theories of criminal offending

5. Focus on early childhood experiences that, traumatic or not, affect behavior

B. Freudian Elements of Personality

1. Freud’s greatest contributions to psychology: distinction between conscious and unconscious mind (id, ego, and superego).
2. The cartoon version: the (id) is on one shoulder as the devil, the superego is the angel on the other shoulder, and the ego must choose a course of action between the two tempters.
3. Lester and VanVoorhis note that Freud did not believe that these concepts were actual parts of the brain, just wishes or desires.
4. Id is the unconscious instinctual aspect of the personality… id wishes for immediate gratification—“If it feels good, do it!”

5. Superego is akin to conscience, the keeper of prohibitions and wishes of what a person wants to be, and is in the realm of unconscious; yet it still manifests itself in the restraints of being moral or ethical and in societal values.

6. Ego:
a. A conscious part of the personality, the psychological thermostat, the regulator
b. Regulates the demands of the id and the social restrictions of the superego
c. Can also delay certain behaviors and can deny certain behaviors
7. Importance of Freud’s work:
a. Freud placed importance on the unconscious mind, anxiety, and defense mechanisms; psychoanalysis (or a treatment technique) brought awareness to inner conflicts and emotional problems.

b. Through Freud’s work, therapists attempt to get the patient to replay thoughts, feelings, and events from the past that are influencing the present behaviors.
c. Selected Freudian defense mechanisms include denial, rationalization, repression, reaction formation, and projection.
C. Freudian Explanations of Delinquency

1. Basic assumptions behind Freudian theory

a. Human nature—inherently antisocial.
b. Primitive drives—instant gratification.
c. Superego experiences from role models.
d. Ego development assists child to negate id demands for instant gratification.
e. Any problems or trauma can upset the development of the ego and superego and increase the risk of delinquency and crime.

2. Redl and Wineman

a. Applied psychoanalytic theory to a group of delinquents as part of a treatment program.
b. Focused on ego and superego, not id.
c. Development of delinquent ego and delinquent superego.
d. Question of overdeveloped superegos.
3. Healy and Aichorn

a. Aichorn wrote that manifest and latent delinquency is consistent with the Freudian principle.
b. Challenges of psychoanalysis.
4. Warren and Hindelang

a. Criminal behavior is often viewed as a form of neurosis; guilt and anxiety stem from the unconscious strivings.

b. Criminal activity is also a means for gratifying needs and desires not met by family.

c. Delinquency has roots in repressed memories of traumatic experiences and could be the results of displaced hostility towards those who caused trauma.
D. Policy Implications of Freudian Theory

1. Drawbacks

a. Difficult, if not impossible to test.
b. Motivation for delinquency is often hidden.
c. Psychoanalytic explanation of delinquency and crime.
d. Finckenauer notes the effectiveness of psychoanalysis is limited. 

e. Psychoanalysis does not reduce criminal offending.
f. Psychoanalytic treatment lasts a long period of time and is expensive.        

2. Still maintains an important place in the psychology of criminal behavior     

a. First unresolved issues

b. Stand-in for something in the patient’s past

III. Behavioral Psychology

A. Introduction

1. Operates from a completely different perspective.
2. Focuses on specific behavior.
3. Behaviorist-orientated rehabilitation program (no time in the childhood emotions).
4. Watson: believed that purpose of psychology is to understand, predict, and control human behavior.
5. Skinner: nothing emotionally or morally wrong with someone who commits crimes.
6. Rewards and punishments within a person’s environment need to change. 

B. Principles of Learning

1. Classical conditioning
a. Identified by Pavlov.
b. Conditioned stimulus will produce the conditioned response.
2. Operant conditioning
a. A desired target behavior must first be displayed.
b. Desired target behaviors can be reinforced, which increases the likelihood, or they can be punished, which decreases the likelihood.
c. Positive reinforcement increases the target behavior by rewarding the individual.

d. Negative reinforcement increases the target behavior by removing unpleasant stimulus.

e. Punishment reduces the odds of the target behavior.

f. Interesting connection with deterrence theory.
g. Direct parent control: delinquency tied to the failure of parents to effectively condition their children from aggression, stealing, lying, and other antisocial behaviors.
3. Modeling theory

a. Observational learning: role modeling the behavior of others.
b. Bandura: not all learning is based on operant conditioning (trial and error).
c. Humans learn behaviors from watching others.
d. Bobo doll experiments: tied to children with aggressive and abusive parents.
e. Observing learning on criminal behaviors is difficult to determine.

4. Media and crime
a. Effects of media (primarily TV and video games).
b. Violence in the media is often portrayed in a way that is conducive to role modeling.
c. Observational learning indirectly measures; studies leave questions.
d. Theories are incorporated in observational learning and cognitive aspects of social learning.
C. Policy Implications of Behaviorism

1. Translates easily into treatment and interventions for delinquency and criminals.
2. Criminals can learn pro-social behavior to replace criminal actions.
3. Aversion therapy.
a. Simple application of classical conditioning

b. Eliminates links between stimuli and troublesome behavior

c. Pairs a stimulus that elicits pleasure with noxious stimulus

4. Principles of both operant and vicarious learning are present in virtually every successful rehabilitation program.
5. Token economy:
a. Simple application of operant conditioning.
b. Participants earn points for positive behavior and lose points for negative behavior.
c. Points can be exchanged for desired goods.
d. Main drawback is the artificial nature.
6. Behaviorism treatments are not the answer to curing crime.
7. Most effective treatments include behavioral principles and cognitive theory.

IV. Cognitive Psychology
A. Introduction

1. Teaches that humans engage in complex thought processes that influence behavior.
2. Cognitions, like behaviors, can be learned.
3. Focuses primarily on content of a person’s thoughts and general thought structures (how a person thinks).
B. Cognitive Structure

1. Stable ways of thinking about one’s self and the environment
2. Kohlberg’s theory of moral development
a. Humans advance through predictable stages of moral reasoning.
b. Delinquents tend to have delays in moral development.
3. A series of skills acquired through prior learning and applied consistently to different situations
4. Examples include self-control, ability to empathize, ability to formulate short-term and long-term plans, the ability to anticipate the consequence of behavior, and the ability to recognize and control anger
C. Cognitive Content

1. Definition:
a. What people think

b. Rationalizations or denials, illogical or irrational thoughts that can prompt or support behavior
c. Also called criminal thinking errors, cognitive distortions, techniques of neutralization, or “stinking thinking”
2. Primary criticism: unclear whether it is correlation or causation.
3. Rationalization is especially common for sex offenders.
D. Policy Implications of Cognitive Psychology: Cognitive-Behavioral Programs

1. Cognitive skills programs

a. Focus on cognitive structure and attempt to teach offenders skills such as moral reasoning, self-control, or anger management

b. Role-playing and behavioral modeling

2. Cognitive restructuring
a. Attempts to change the content of an individual’s thoughts

b. Criminal-thinking errors (rationales distortions) are identified and rejected

c. Works in group or individual setting

d. Proven track record for success

3. Effectiveness

a. More effective than strictly behavioral programs.
b. Treatments that have multiple targets for change and operate in the real world prove to be more successful.
c. Multisystemic therapy (MST) is an example of an effective cognitive-behavioral treatment.
V. Personality and Crime

A. Introduction

1. Crime and delinquency are related to personality traits (characteristics of individuals that are stable over time and across different social circumstances).
2. Personality is the sum of personality traits that defines a person.
3. Relationship to crime:
a. Offenders might have specific traits within their personality that are conducive to crime.
b. Certain offenders, such as psychopaths, sociopaths, or the antisocial personality disordered, have criminal personalities.
B. Personality Traits and Crime

1. Personality theorists attempt to define and outline basic traits that form the building blocks of human personality.
2. A number of related traits combine to form super factors or broad dimensions of personality.
3. Five-factor model:
a. Neuroticism

b. Extraversion

c. Openness to experience

d. Agreeableness

e. Conscientiousness

4. Tellegen’s personality model:
a. Positive emotionality

b. Negative emotionality

c. Constraint
5. Personality inventories measure the presence or extent of specific personality traits.
6. Early research linking personality and crime suffered methodological problems (psychopathic deviate scale).
7. More recent studies (such as the multidimensional personality questionnaire, MPQ) are better.
8. Review of personality-crime research has developed a general personality profile of criminals.
C. Criminal Personality: The Psychopath

1. The term “psychopath” is widely used (and misused) to describe a distinct criminal personality.

2. The meaning of this term has changed over time.
3. Not listed in the most recent Diagnostic and Statistical Manual (DSM-IV).
4. Psychopathy checklist (PCL) looks for certain personality traits (listed in Table 5-5 on page 129).
5. Researchers comparing nonpsychopathic prison inmates to psychopaths find some interesting differences in emotions, learning, speech patterns, and biological measures.

6. Primary criticism: unclear whether or not a specific cluster of traits designates a specific type of offender.
D. Policy Implications of Personality Theory

1. Personality traits (both general traits and psychopathy) consistently predict delinquency and crime.
2. Criticism: personality traits are portrayed as almost impossible to change.
3. Eysenck: basic dimensions of personality stem from differences in biology.
4. Personality theory can cause difficulties in the criminal justice system and could lead people to ignore environmental conditions that cause crime.
VI. Intelligence and Crime

A. Introduction

1. Early positivists believed that feeblemindedness was a primary cause of crime.
2. IQ tests are a controversial way of measuring intelligence.
B. A Brief History of Intelligence Testing

1. IQ tests allegedly measured mental differences from one person to another.
2. Experimental psychologists (such as Ebbinghaus and Binet) believed that intelligence could be quantified by measuring one’s ability to memorize.
3. Intelligence quotient (IQ) measures the ratio between biological and mental age.
4. The IQ scale was originally developed in 1905 by Binet and Simon to identify students who were performing poorly in school and would need academic help.
5. Designed with several caveats:
a. Scores are a practical device and do not measure intelligence.
b. Scale is to help identify mildly retarded children, not for ranking normal children.
c. Low scores should not be used to mark children as incapable.

6. Unfortunately, eugenicists stressed that intelligence was inherited and immutable, and IQ testing was misused.

7. Culturally biased questions.
8. Binet’s tests were standardized and mass marketed.
9. Disagreement over how to interpret and apply IQ scoring.
10. Main criticism: multiple forms of intelligence amendable to improvement.
C. IQ and Crime

1. Early IQ testing applied to criminals:
a. Goddard found that 70% of prisoners were feebleminded.
b. Conclusion was that criminality and feeblemindedness were interchangeable.
c. People began to blame the cultural bias of IQ tests and results were generally ignored.

2. Explaining the criminal/noncriminal IQ gap:
a. Sutherland predicted that if tests were less culturally biased, the gap between criminals and noncriminals would disappear.

b. The gap shrunk but still exists (8–10 points average difference) even after controlling for race and social class.

3. Hirschi and Hindelang:
a. IQ is a significant indicator of delinquency.
b. Indirect influence.
c. Poor school performance and possibly school failure can lead to delinquency.
4. Herrnstein and Murray:
a. IQ measures a native, general intelligence.
b. The Bell Curve.
c. Effect of IQ on delinquency is direct: people who are dull have difficulty understanding the rules of a complex society.
5. IQ is not a very strong predictor of criminal behavior (like attitudes, personality, or peer associations).
D. Policy Implications of the IQ-Crime Relationship

1. Depends on one’s view of IQ (direct or indirect relationship to crime).
2. Historical IQ-crime policies were proposed, including sterilizing criminal offenders.
3. Today, the majority of criminologists believe that IQ plays a minor and indirect role in criminal offending.
4. Policy implications focus on those things that relate to both IQ and crime such as reading and writing programs.
VII. Conclusion
A. The validity of each theory must be considered in terms of its ability to account for criminality.
B. Some theories are well supported by evidence, while others are not.

C. The primary link between theories is the emphasis on the individual.
D. Many psychological theories translate smoothly into treatment programs for offenders.
E. Criticism: psychological theories ignore the big picture.
Post-Lecture

Lesson Review


Time: 5–10 minutes


Discussion


Note: Facilitate the review of this lesson’s major topics by using the review questions as direct questions or PowerPoint slides. Answers are found throughout this lesson plan and at the end of the chapter.

A. Review the Chapter Spotlight (page 136)

B. Have students discuss the questions in Putting it All Together (page 136)
1. Briefly describe the two general ways that psychologists have linked personality to criminal behavior.

2. How strong is the relationship between IQ-related and criminal behavior? Why are individuals with lower IQ scores more likely to engage in crime?

3. Discuss Freud’s personality elements (id, ego, and superego). How might each of these elements produce criminal behavior?

4. What is a psychopath? How is this different from antisocial personality disorder? Is there a danger in using the term “psychopath?”

5. Describe the three types of learning outlined in this chapter. Give an example of each.
6. Discuss any two rehabilitation programs used by behaviorists. What type of learning (operant, classical, observational) do they use?

7. Make up a story using Patterson’s social learning theory (see Figure 5-2). Explain how the person in your story becomes a criminal. Try to use as many elements of the theory as possible.

